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Founded in 1947, Cumberland Lodge in Windsor Great Park is home to an educational charity with the
vision of more peaceful, tolerant and inclusive societies.

We offer a ‘safe’ space for unsafe conversations, tackling the causes and effects of social divisions by
challenging silo thinking and equipping and inspiring people to engage in constructive dialogue.

We bring together leaders and influencers, students and community practitioners, and foster learning and
critical thinking through:

Subsidised residential study retreats for students in higher education•
Inter-disciplinary conferences, lectures and seminars, with leading figures from public life•
Mentoring schemes and scholarships for early career researchers and international students•
Educational and cultural events for the local community, including schools workshops, art exhibitions,•
public lectures and literary events.

Cumberland Lodge is celebrating its 70th anniversary as an educational foundation in 2017. Find out more
about its history and heritage at: cumberlandlodge.ac.uk/timeline.

about Cumberland Lodge

Chatham House Rule

This event will take place under the Chatham House Rule, which was originally devised in 1927 to
encourage open debate and creative thinking whilst protecting the privacy of speakers and delegates at a
meeting or conference. This approach has been central to our ethos as an organisation that facilitates
constructive dialogue and the exchange of views in a safe space, since our founding in 1947.

When a meeting or conference, or a session within that meeting or conference, is held under the
Chatham House Rule it means that participants can quote and use the ideas and information they gain
from it, but they cannot identify, either explicitly or implicitly, what the source of that information was.

With this in mind, please do not make any audio or visual recordings of this event. Where we have
sought and received all the relevant permissions in advance we will sometimes make our own recordings
of events and publish them on our website afterwards.

You may take photographs of the event and share images on social media, so long as you have taken
reasonable steps to gain the permission of those who could be identified from the image, and provided
that you will not in any way risk revealing who is speaking at a given time or who has shared specific
ideas or information. 

You are of course free to share your own ideas and reflections on your experiences at the event. You can
also share the information and ideas that you gain from others at the event, including on blogs or social
media, but please only do so if you are confident that you are not, explicitly or implicitly, exposing their
source. In practical terms this means the avoidance of directly quoting participants at the event, even if
you share their words or ideas.

If you are at all unsure about how the Chatham House Rule works in practice, please ask a member of
staff for guidance.
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key questions for discussion over dinner

seminar description

Do we need a mixed school system? How do we ensure equality of access to education?1

What does ‘...building a great meritocracy so that children from ordinary working families are given2
the chances their richer contemporaries take for granted’ (May 2017) mean for the way schools should
be structured and funded?

‘Education in England is still too weak an engine of social mobility’ (Adonis 2012) What more can be3
done to improve the role of education in promoting social mobility?

What is the role of schools in promoting social cohesion?4

Education in England is still far too weak an engine of social
mobility, skills and citizenship.  In order to build a genuine
one-nation society without the entrenched class divisions
and poverty of the past, the chasm between private and state
education – the elite and the mass – must be bridged. 
Taken from Lord  Adonis Education, Education, Education
(2012, p.xiv)

This Cumberland Seminar examines 'Education and Social
Cohesion', with an introductory briefing from guest speaker, Lord
Adonis, followed by group discussions over dinner and a final
plenary session.

Schools have a pivotal role in promoting social mobility and social
cohesion.  In March 2017, Prime Minister Theresa May said: 

...the brutal and unacceptable truth is that for far too many children in ordinary working class
families, the chance they have in life is determined by where they live or how much money their
parents have. This means decisively shifting Britain's education system and building a great
meritocracy so that children from ordinary working families are given the chances their richer
contemporaries take for granted.
Theresa May unveils plans for a new generation of Grammar Schools’, The Daily Telegraph, 7 March
2017

Participants will be asked to consider what a socially progressive educational system would look like, and
how far we are from achieving one, in the UK.  
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types of school

academies

Academies are publicly funded independent schools. Academies do not have to follow the national
curriculum and can set their own term times. They still have to follow the same rules on admissions,
special educational needs and exclusions as other state schools. Academies get money direct from the
government, not the local authority. They are run by an academy trust, which employs the staff. Some
academies have sponsors such as businesses, universities, other schools, faith groups or voluntary groups.
Sponsors are responsible for improving the performance of their schools. Academies include converter
and sponsor-led academies, free schools, university technical colleges and studio schools.

academy converters

Academy converters are schools which have opted to become an academy, most of which were good or
outstanding local authority maintained schools before they became an academy. They do not have to
follow the national curriculum and can set their own term times. They still have to follow the same rules
on admissions, special educational needs and exclusions as other state schools. Academy converters
retain their latest inspection grade, even if the most recent inspection was of the predecessor school.

sponsor-led academies

Sponsor-led academies are academies which have sponsors such as businesses, universities, other
schools, faith groups or voluntary groups. Sponsors are responsible for improving the performance of
their schools. Sponsor-led academies are viewed as new legal entities and do not retain their inspection
history.

free schools

Free schools are funded by the government but are not run by the local authority. They are set-up on a
not-for-profit basis by charities, universities, and community and faith groups, among others. Free schools
are ‘all-ability’ schools, so cannot use academic selection processes like a grammar school. They can set
their own pay and conditions for staff and change the length of school terms and the school day. Free
schools do not have to follow the national curriculum.

local authority maintained schools

Maintained schools are funded by the government and run by the local authority. They must follow the
national curriculum.

faith schools

There are many different types of ‘faith schools’ – i.e. schools that have a particular religious character or
formal links with a religious organisation. Currently, around one third of state-funded schools in England
have a faith designation. The vast majority of faith schools in England have a Christian faith designation,
but there are also a small number of schools with other faith designations – including Muslim, Jewish and
Sikh.1

1 Long, R. & Bolton, P (2017) Faith Schools in England: FAQs BRIEFING PAPER Number 06972, 13 March
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Faith schools can either be maintained by the local authority, or operate outside of local authority
control (as is the case for faith academies private and free schools). Some faith schools may have
different admissions criteria and staffing policies to state schools, but they must (with the exception of
grammar schools) offer a place to any child, where a place is available.

Faith schools have to follow the national curriculum, but they may choose what is included in the
Religious Education curriculum. Faith academies or free schools don’t have to teach the national
curriculum and may have their own admissions processes.

private schools 

Private schools, (also known as independent or public schools) are non-governmental schools that are
not administered by a local authority and do not receive state funding. Thus, they retain the right to
select their students, do not have to follow the national curriculum and are funded in whole or in part by
charging their students tuition.

The UK independent sector comprises around 2,600 schools and educates around 6.5% of the total
number of school children in the UK (and over 7% of the total number of school children in England)
with the figure rising to more than 18% of pupils over the age of 162.

selective grammars

Grammar schools are state secondary schools, which select their pupils on the basis of specific selection
criteria, usually an academic examination taken by children at age 11, known as the ‘11-plus’. There are
only about 163 grammar schools in England and further 69 grammar schools in Northern Ireland, there
are no grammar schools in Wales or Scotland. 

A handful of counties and local authorities in England have kept largely selective schools systems,
including Kent, Buckinghamshire, Lincolnshire and Medway, while others have a mixed system where
students may apply to undertake selective admissions examinations.

Pupils at grammar schools are much less likely than average to have special education needs or
be eligible for free school meals3.

2017 accessed researchbriefings.files.parliament.uk/documents/SN06972/SN06972.pdf
2 Independent Schools Council accessed https://www.isc.co.uk/research/
3 Bolton, P Grammar School Statistics BRIEFING PAPER Number 1398, 10 March 2017 accessed
researchbriefings.files.parliament.uk/documents/SN01398/SN01398.pdf
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schools and social cohesion – a timeline4

2000: Race Relations Act requires schools to eliminate unlawful racial discrimination and promote 
good relationships and equality of opportunity

2002: Community Cohesion Unit set up by government to review existing policy and encourage 
good practice on the local community level

2004: Standards of community cohesion published by Home Office with four strategic aims:
1) To close achievement gaps for students from various backgrounds; 
2) To promote common values of citizenship;
3) To build positive community relations;
4) To remove access and participation barriers

2006: Education and Inspections Act enforces statutory duty of governing body of schools to 
promote community cohesion, and of Ofsted to ensure schools are contributing to this area

2007: Guidance for schools on promoting community cohesion published.  Each school was 
encouraged to develop its own approach, reflecting its needs and the schools’ socio-economic 
and cultural context

2007: The Diversity and Citizenship Curriculum Review, led by Sir Keith Ajegbo, made 
recommendations for promoting diversity across the school curriculum and for the content of
citizenship education. The Review suggested including ‘Identity and Diversity: living together in 
the UK’ as a strand of Citizenship Education

2007: The Commission for Integration and Cohesion encouraged local authorities to consider ways
they might improve community cohesion and support schools in fulfilling their duty to 
encourage community cohesion

2007: Aiming High for Young People: ten year strategy for positive activities was published by the 
government. This document stressed the importance of positive activities that can facilitate 
interactions and improve relationships across races 

2008: Learning together to be safe: A toolkit to help schools contribute to the prevention of 
violent extremism was published by the government, which looked more specifically at 
implementing counter-terrorism measures through school

2009: Publication of an updated citizenship curriculum following the Ajegbo review reasserting ‘the 
role of history in promoting national identity and national cohesion and making learners 
familiar with British values and culture…[it assumes] that minorities need to learn how ‘‘we’’ 
behave and understand ‘‘our’’ way of doing things.’ (p.4)

2010: Equality Act extends legal responsibilities of schools to support community cohesion through
providing fair access to educational opportunities and practicing fairness in its treatment of 
students

2011: PREVENT launched as government’s counter-terrorism strategy for schools

4. Taken from “Can Schools Make Our Society More Cohesive?” Charleen Chiong and Loic Menzies
https://cdn.lkmco.org/wp-content/uploads/2016/11/Can-Schools-Make-Our-Society-More-Cohesive.-
Chiong-and-Menzies-2016.pdf
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what are schools currently doing to improve social
cohesion?

In 2010, Phillips et al.185 found that the main approaches schools took to improving community
cohesion were as follows:

‘Schools are mainly using broad, whole-school approaches, and a variety of strategies – not just one-•
off activities.
Almost all schools aimed to promote community cohesion through school ethos and values (97%),•
through the pastoral curriculum (94%), curriculum subjects (94%) and assemblies (93%).
Use of curriculum to promote community cohesion was common, as was use of enrichment•
activities. More than half of primary, secondary and special schools said they used curriculum and
enrichment activities in ‘equal measure’. However, significantly fewer said they used the curriculum to
prevent violent extremism.
Schools were less confident in their understanding of PREVENT (the government’s counter-terrorism•
strategy through schools) and how to implement it, compared to their statutory duty for community
cohesion. It seems schools are more focused on promoting cohesion, than preventing extremism.
Schools mainly aimed to implement PREVENT through ethos and values, internet safety
policies/processes, and through PSHE or the pastoral curriculum
A large number of subjects were used to promote cohesion. This suggests that most schools were•
embedding the promotion of cohesion across the curriculum. The opportunities most often offered
to pupils to foster cohesion were: Student council (94%) and after-school activities (89%). Also used
(but more so in secondary schools than in primary or special schools) were mentoring and
volunteering.
91% of schools reported practising self-evaluation of their cohesion-related work. Secondary schools•
(71%) and special schools (70%) frequently used Ofsted feedback as a monitoring tool.
Community cohesion very often featured in School Improvement Plans (over 80% of primary,•
secondary and special schools reported this). Written policies on community cohesion were also
present in over half of primary (75%), secondary (68%) and special (61%) schools. This will of course
have been affected by the Ofsted frameworks in place at the time and is likely to have changed since
this was revised.
Philips found that schools’ were working with numerous partners to promote community cohesion.•
Philips et al. note that: most schools have links with local charities or community groups (86%), the
police (83%) or another school (or schools) with a different demographic profile (70%). Slightly fewer
have links with training partners (60%) or their locality partnerships (52%).’

Taken from Phillips et al (2010). Community Cohesion and PREVENT: how have schools responded?
Research Report DFE-RR085. UK: Department for Education

5 Phillips, C., Tse, D., Johnson, F. (2010). Community Cohesion and PREVENT: how have schools
responded? Research Report DFE-RR085. UK: Department for Education
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social cohesion and the national curriculum6

Policies that encourage greater school freedom and choice are ‘both threats and opportunities to
cohesion in schools’. Such policies might be opportunities in the sense that they provide schools with
room to take the initiative and tailor provision to their specific needs and context. However, these
policies may also be threats given that encouraging choice and freedom may lead to increased
segregation between schools. Furthermore, there is a risk that the ending inspection of the statutory
duty for community cohesion may have given licence to patchy and variable provision. The 2011
curriculum review may have exacerbated this by slimming down the curriculum and giving rise to a view
that cohesion is an optional add-on.

academic freedoms and the national curriculum

While it is fair to say that none of these multi-academy trusts (MATs) is using its academy freedoms
in a particularly radical way, all have designed their curriculum to make sure every pupil – and not
just those whose parents can afford it – has the chance to benefit from enrichment activities, including
trips abroad, arts events, learning a musical instrument, visiting galleries and museums, and other
similar cultural experiences. For example, REAch2 has developed an ‘11 before 11’ programme to
ensure that all pupils undertake 11 enriching experiences before they leave for secondary school.

Sir Michael Wilshaw, October 20167

We have a full and coherent national curriculum and it seems to me a huge waste not to use it
properly. The idea that children will not, for example, hear or play the great works of classical musicians
or learn about the intricacies of ancient civilisations – all because they are busy preparing for a
different set of GCSEs – would be a terrible shame. All children should study a broad and rich
curriculum. Curtailing key stage 3 means prematurely cutting this off for children who may never
have an opportunity to study some of these subjects again.

Amanda Spielman, June 20178

school funding 

an unequal distribution

More schools are currently judged as good or outstanding by Ofsted than ever before, the attainment
gap between disadvantaged students and those who are better off is closing and we have launched
12 opportunity areas to drive improvement in parts of the country that we know can do better. But
this has been achieved against the backdrop of a funding system that is unfair, opaque and out of date.
(The national funding formula for schools and high needs, the Department of Education)

School funding has risen, fast, up the political agenda. In December 2016, the Department of Education
proposed the national funding formula (NFF) for state funded schools. The new NFF intends to address

6 Runnymede Trust & Think Global. (2011). Community Cohesion in Action: A curriculum planning guide
for schools. Accessed:
http://www.runnymedetrust.org/uploads/policyResponses/ThinkGlobalBriefingForTeachersEtc.pdf 
7 https://www.gov.uk/government/speeches/hmcis-monthly-commentary-october-2016
8 https://www.gov.uk/government/speeches/amanda-spielmans-speech-at-the-festival-of-education
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Source: Department of Education, Schools Education and Children’s Services Spending

Source: http://www.bbc.co.uk/news/education-41417313
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long standing inequalities between disadvantaged students and their peers, and current regional
inconstencies in school funding.
The variation in funding across the country is dramatic: London’s average per-pupil rate in 2016-17 was
£5284 per pupil, compared to £4223 per pupil in the lowest funded region, the South East.

In 2016-17, Tower Hamlets remained the highest funded local authority, with a per pupil amount of £6906
and Wokingham was the lowest funded authority at £3991 per pupil, a difference of £2914 per pupil.9

School are expected to act as an engine of social mobility and must achieve this in the context of a growing
funding crisis.

school performance

The analysis of inspection data is complex: for one thing, the Ofsted inspection framework was changed in
2012.  For another, if a school has converted to academy status, its last inspection results may refer to its
period as a maintained school.  A 2017 Local Government association report (Academies and LA maintained
schools 2017), accounted for these variables and drew this conclusion:

[...] there is a higher proportion of Good and Outstanding council maintained schools than academies.
However this should not be overstated since Ofsted operate a risk based approach to inspections,
which means that there will be a slant toward weaker academies and schools having been inspected.
In addition the analysis does not include short inspections. p.410

the London effect

In the last 20 years the most deprived areas of London have experienced dramatic improvements in schools
outcomes  including GCSE performance.  This is often attributed to the introduction of city academies and
policy initiatives such as the London Challenge and Teach First. Disadvantaged pupils now perform better
in Inner London than their peers in other regions11. The turnaround in the capital has been the subject of
intensive research, in the hope the same success can be replicated elsewhere.

However a report published by the Centre for Analysis of Social Exclusion at the London School of
Economics, and the Institute for Fiscal Studies, concludes that there is no single explanation for the
turnaround. Instead, gradual improvements in primary schools– including school inspection, choice and
competition – have all contributed. The study also highlights the controversial abolition of the Inner London
Education Authority in 1990, when education was transferred to individual boroughs, suggesting that it may
also have played a part, empowering local leadership and helped facilitate local boroughs to respond more
effectively to their communities’ needs12. 

9 Perera, N. et al (2017) The Implications of the National Funding Formula for Schools. Education Policy
Institute. Accessed: http://epi.org.uk/wp-content/uploads/2017/03/170314.NFFReportv_FINAL.pdf
10 https://www.local.gov.uk/sites/default/files/documents/academies-and-la-maintain-3ca.pdf
11 Greaves, E. et al (2014) Lessons from London schools for attainment gaps and social mobility, Social
Mobility and Child Poverty Commission. Accessed:
https://www.ifs.org.uk/uploads/publications/docs/london_schools_june2014.pdf
12 Blanden, J. et al (2015) Understanding the improved performance of disadvantaged pupils in London.
Working Paper 21. Accessed: http://sticerd.lse.ac.uk/dps/case/spcc/wp21.pdf
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education divide 

The divide between London and the north of England is particularly stark with the ‘early years gap’ between
children from poorer and wealthier homes is almost twice as large in the North as it is in London.  A report
by the independent thinktank Social Market Foundation found geographical inequality in educational
outcomes has grown over the last 30 years. 70% of pupils in London now achieve five A*-C GCSEs,
compared to 63% in Yorkshire and Humber.

The warning over a north-south education divide echoes then head of Ofsted Sir Michael  Wilshaw’s,  2016
annual report.  According to Ofsted, in 2016 there were more than twice as many secondary schools judged
inadequate in the North and Midlands (98 schools or 6%) compared with 44 in the South and East (3%).
This means there are 135,000 more secondary school children being taught in under-performing schools
in the North and the Midlands than in the South13. 

Despite the proportion of schools judged to be good or outstanding having increased by 12 percentage
points since 2011, this rate of improvement has not been consistant across the country.  Of the 10 worst
performing local authority areas, 7 were in the North or Midlands. 

academies and disadvantaged pupils

Given that the academies movement was initiated principally to improve the performance of
disadvantaged pupils, it is particularly concerning that many of the academies in these trusts are failing
their poorest children. Findings from our recent focused inspections of AET and SPTA academies, for
example, both show a gap of around 25 percentage points between disadvantaged and non-
disadvantaged pupils attaining Level 4+ in reading, writing and mathematics for the group of academies
that we inspected within each MAT.  This compares with the national gap of 17 percentage points
between disadvantaged and non-disadvantaged pupils14. 

Taken from a Letter to Rt Hon. Nicky Morgan MP Secretary of State for Education from Sir Michael Wilshaw
10 March 2016

Sutton Trust Chain Effects 201715

There continues to be very significant variation in outcomes for disadvantaged pupils, both between and
within multi-academy trust (MAT) chains. This year disadvantaged pupils in 10 out of 48 chains had
attainment above the national average for disadvantaged pupils in all mainstream schools (maintained and
academies), including 4 chains which were substantially above that average. However, 29 of the 48 had
attainment below the mainstream average. While attainment was often poor, improvement in attainment
between 2014 and 2016 was better than the mainstream average in half the chains. Of particular concern
are the ten chains in which both attainment and improvement were below the mainstream averages.

13 http://www.bbc.co.uk/news/education-38172816
14 https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/506718/HMCI__advice_
_note_MAT_inspections____10_March_2016.pdf
15 Hutchings, M. & Francis, B. (2017) The impact of academy chains on low-income students. Chain
Effects. Sutton Trust. Accessed: https://www.suttontrust.com/research-paper/chain-effects-2017/
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equality of access16

Some nations pursue a comprehensive approach to schooling with low stratification in terms of
quality. Affluent families in the United Kingdom (UK) can invest in high-fee private schools, which
are especially successful in accessing selective universities.

Spending per student is three times [in private schools] that in state schools. The UK also
maintains a state school hierarchy, where stratification has shifted from the grammar/non-grammar
distinction to market competition for entry into successful comprehensive schools. Undervaluing
state schools increase the value of private education (Cheung and Egerton 2007, p. 218; Dorling
2014, p. 28 and pp. 40–41). Boliver (2011, 2013) traces unequal social access to selective UK
universities since the 1960s. State school applicants for leading Russell Group universities and
students from black and South Asian ethnic backgrounds ‘were much less likely to receive offers of
admission from Russell Group universities, in comparison with their equivalently qualified peers
from private schools and the White ethnic group’ (Boliver 2013, pp. 344–345). Private school
students enjoyed an advantage equivalent to ‘an additional B-grade A-level’ over state school
students with the same academic achievements. 

Taken from Marginson, 2016 The worldwide trend to high participation higher education: dynamics of
social stratification in inclusive system p. 423.

Leading People17

The UK’s top professions remain disproportionately populated by alumni of private schools and
Oxbridge, despite these educating only a small minority of the population (estimates suggest about
7% of the population attended private schools, less than 1% Oxbridge):

In the military, nearly three quarters (71%) of the top officers in the country attended independent
schools. With grammar schools included, too, 9 out of 10 (88%) senior officers attended a selective
school.

In medicine, nearly two thirds (61%) of top doctors were educated at independent schools, nearly
one quarter at grammar schools (22%) and the remainder (16%) comprehensives. Of the same
group, 40% were educated at Oxbridge and 60% at one of the top thirty universities in the
country.

In politics, nearly a third (32%) of MPs were privately educated and over a quarter (26%) attended
Oxbridge. Half (50%) of the cabinet was privately educated, compared with 13% of the shadow
cabinet. Of the cabinet, just under half (47%) attended Oxbridge; of the shadow cabinet, just under
a third (32%) attended Oxbridge.

16 Marginso, S. (2016). The worldwide trend to high participation higher education: dynamics of social
stratification in inclusive systems. High Educ 72:413–434
17 Kirby, P. (2016). Leading People 2016: The educational backgrounds of the UK professional elite. The
Suttomn Trust. Accessed https://www.suttontrust.com/wp-content/uploads/2016/02/Leading-
People_Feb16-1.pdf
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In the senior civil service, about half (48%) attended private school, nearly a third a grammar
school (29%) and the remainder comprehensives (23%). At university, about half had attended
Oxbridge (51%), over a third UK top thirty institutions (38%) and a small minority other UK
universities (7%).
In journalism, about half (51%) of the country’s leading journalists were educated privately, less than
one in five (19%) went to comprehensives. Over half (54%) went to Oxbridge.
In business, a high proportion of FTSE 100 chief executives attended schools overseas. Of those
who were UK educated, over a third (34%) of CEOs were educated at private schools and nearly a
third (31%) at Oxbridge.

In law, nearly three quarters (74%) of the top judiciary were educated at independent schools and
the same proportion (74%) went to Oxbridge. Barristers and solicitors disproportionately herald
from the same schools and universities.

In music, about four fifths (81%) of British solo BRIT winners were state educated, just under one
fifth (19%) attended independent schools. In classical music, the pattern is reversed: three quarters
(75%) of top British Classic BRIT winners attended private schools.

In film, over two thirds (67%) of British winners of the main Oscars attended independent schools,
over a quarter (27%) grammar schools and the remainder (7%) comprehensives. Looking only at
the last 25 years, these proportions have remained remarkably stable (60%, 27%, 13%, respectively)
despite the growth of comprehensives. Under half (42%) of British winners of the main BAFTAs
attended independent schools, over a third (35%) grammar schools and less than a quarter (23%)
comprehensives. Looking only at the last 25 years, these proportions have again remained
remarkably stable (42%, 33%, 25%, respectively).

In the international sphere, nearly two thirds (63%) of British Nobel Prize winners were educated
privately, one quarter (28%) at grammars and 8% at comprehensives; 63% attended Oxbridge,
nearly a third (31%) UK top thirty institutions and the remainder other universities or none (7%).

Taken from Leading People 2016,  The educational backgrounds of the UK professional elite Improving
social mobility through education Dr. Philip Kirby February 2016, p.2
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Dr Rachel Smillie - Education Officer

Rachel Smillie joined Cumberland Lodge in 2016 as Education Officer
(Universities and Schools). She supports our commitment to open,
independent thinking through her work with young people, including school
and university students. Rachel has a PhD in English Literature from the
University of Aberdeen, and she has worked in a variety of roles in the higher
education environment. Before joining Cumberland Lodge she worked as a
researcher in Portsmouth’s Arthur Conan Doyle collection. Rachel is
an Associate Fellow of the Higher Education Academy. When not at work,
Rachel enjoys running and rowing. 

rsmillie@cumberlandlodge.ac.uk

Hannah Breeze - Programme Administrator 

Hannah joined Cumberland Lodge in February 2017 as Programme
Administrator. She works closely with our Programme Director to initiate
debate around the causes and effects of social divisions, through conferences,
lectures, seminars and research commissions. Before joining Cumberland
Lodge, Hannah worked as an Assistant Project Lead for a large Multi-Academy
Trust that seeks to foster collaborations between state and independent
schools.

Having graduated from Cardiff University with a degree in Sociology, Hannah
decided to pursue a career that would enable her to use the skills she
developed during her studies, and continue to question the ways that
individuals interact with institutions and are shaped by society. 

hbreeze@cumberlandlodge.ac.uk

Dr Owen Gower - Programme Director

Dr Owen Gower came to Cumberland Lodge in 2007 and is now its
programme director, where he works to initiate fresh debate on the causes and
effects of social divisions by directing our independent research and
educational programmes, including our Fellowships, scholarships and our work
with schools and international students, as well as our conferences, lectures
and seminars.

Owen's current work focuses on barriers to social cohesion. He is the co-
editor of Religion and the News, in which journalists and faith leaders reflect
on their often antagonistic interactions with one another. Owen also has a PhD
in Philosophy from King’s College London. He teaches philosophy at Royal
Holloway University of London and is a Fellow of the Royal Society of Arts.

ogower@cumberlandlodge.ac.uk

Cumberland Lodge staff
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