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Overview

• Why don’t we know more about what works?

• Is hate too legalistic and narrow a focus? What is the 
larger picture?

• Models for intervening to prevent group-based 
discrimination

• Understanding forms of prejudice, and understanding 
children 

• Questions to consider on strategies for intervention
• General vs specific
• Individual vs institutional focus
• Defining the impact – the benefits of no change 
• How do we evaluate school based interventions?

Insights from researchers



Starting point – exploring the evidence
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We still know relatively little about current interventions to 

tackle prejudice / hate crime 



Evaluations of interventions differ in quality 
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Evaluation 

criteria 

Evaluation Criteria 

Design

Description (including rationale & appropriateness)

Based on a systematic review

Experimental (preferable)

selection bias

blinding

Different data sources

confounding

N of studies

Sample

Description

N

Withdrawal & drop-out analysis

Method of recruitment

Admission/ exclusion criteria

Reproducible 
Provides a Study protocol

Context of the intervention

Ethics Ethical approval, problems, confidentiality, anonymity

Outcomes

Description & measurement of outcomes

N of DVs

Effect size

Findings

Consistency

Theoretical framework

Generalisability/ Transferability

Relevance of evidence to practice

Extend the knowledge

Quality of reporting (clarity)

Analysis

Discussion of limitations

Follow-up

Measurement of cost

Participants' satisfaction with the intervention



Legalistic Definitions may not be most 

relevant for designing interventions:

Hate Crime
• Crime based on “expression of prejudice or bias against the victim’s 

(presumed) group membership” (Hall, 2013, ch. 1).

• perceived, by the victim or any other person, to be motivated by a 

hostility or prejudice…’ (E&W College of Policing, 2014).

• “motivated by malice or ill will towards a social group” (Police Scotland, 

2016).

• 5 officially protected characteristics against hate crime (race, religion, 

disability, sexual orientation and transgender) 

Insights from researchers



Hate Speech

• incitement of hatred directed towards a group of people 

or member of the group defined by reference to race, 

colour, religion, descent or national or ethnic origin.

• words or behaviours that are ‘threatening, abusive or 

insulting and that are intended ‘to stir up racial hatred’



• Suggest a wider scope for educational 

intervention– group-based prejudice

• No assumption of intentionality

• No assumption of individual 

pathology

• No requirement that it is interpreted 

as prejudice by the target

• No requirement that the target is an 

outgroup member



How do children (and adults) experience group-

based prejudice?

• Bullying 

• Exclusion 

• Harassment 

• Online abuse 

• Neglect

• Disrespect

• Assumptions based on stereotypes

• Dehumanisation

• *Not always overtly based on group 

membership



Understanding causes and motivations of 

group-based prejudice 

• Social structural factors, that create real 

differences between groups

• Cultural and normative practices that sustain 

differences

• Normal cognitive processes and development

• Social relational processes that generate 

competition, rivalry and emotions linked to 

groups

• Personality and individual factors 



Paths to Prejudice

Context
Categorisation

Awareness of 
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Paths to Prejudice, and Points to Push
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• Brief examples
• Categorisation based approaches

• Social pressure and the problem of ‘cohesion’



Intergroup Differentiation/Conflict –
(Tajfel/Sherif)



Intergroup Differentiation/Conflict –
(Tajfel/Sherif)
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Intergroup new categorisation
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Intergroup multiple categorisation





Common Identity Categorisation





Intergroup Decategorisation





Prejudice

Low High

Good 

Relations

Low

Benign Indifference Malign Antipathy

Atomised, disengaged 

community, 

unconcerned about 

others

Fragmented, 

discontented, 

disengaged community 

hostile to both internal 

and external rivals or 

enemies

High

Harmonious 

Cohesion
Rivalrous Cohesion

Cohesive, engaged 

community, open and 

flexible

Cohesive, engaged 

community but is 

competitive towards 

subordinates, rivals, 

enemies



The nasty side of niceness
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Inside groups: Cohesion through targeted 

exclusion (Shaw, Schachter)







Group Dynamics in an Intergroup Context: The ‘Black 

Sheep Effect’  (viewed by blue group members)



Group Dynamics in an Intergroup Context: The ‘Black 

Sheep Effect’  (viewed by blue group members)

‘Deviants’ 





What are effective ways to prevent or 

respond to discriminatory behaviour?

Well-evidenced interventions in England, Scotland and Wales:

• 2014: Time to Change. England. This is a campaign 
against mental health stigma and discrimination with 
multiple points of influence, and the evaluation showed an 
overall decrease in experiences of discrimination.

• 2013: See Me. Scotland. This is a national campaign 
against mental health stigma. A quantitative and qualitative 
approach to evaluation showed ‘positive shifts in mental 
health awareness and attitudes towards mental health 
problems’.

• 2015: KiVa pilot. Wales. This programme addresses 
identity-based bullying in schools more generally by building 
social and friendship skills, rather than focusing on specific 
protected characteristics.

• Few interventions in schools 

Insights from researchers



Anne Frank Trust

Show Racism the Red Card 

And some promising, but less strongly evaluated examples:

• A local campaign in Caerphilly used an exhibition of images of older 

people to challenge age stereotypes, which led to higher awareness of 

the impact of stereotypes on how we think about age.

• Wheelchair basketball sessions designed to introduce disability sport 

to non-disabled school children resulted in increased empathy, 

familiarity with and frustrations of wheelchair use and improvement of 

language.



People United – Pushing in the other 

direction

• Community and school interventions 

using the arts and creativity to focus on 

shared values and kindness

• Measuring: empathy, learning, values, 

social connection, and prosocial 

intentions



Savile Park Primary School



Prosociality to Out-group Member
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Caveats and Implications 

• Children’s capacity to understand complex group 

dynamics is quite simplistic until around the age of 8-

9. After this peer-based norms and conventions figure 

more strongly relative to simple moral and rule based 

thinking.

• Interventions that may suit one context or intergroup 

relationship might not transfer to work in others

• Interventions may produce different effects within and 

between groups – these need to be considered 

carefully

• Nudge theory may not apply if children (and schools) 

become nudged too often? We still lack a 

comprehensive long term approach to educating to 

minimize prejudice and discrimination

• Hate crime is one manifestation of prejudice, to what 

extent should it dominate our efforts?



Discussion Issues 

• When might we best adopt the following 

approaches?
• General vs specific interventions

• An individual vs institutional focus

• Defining the impact in different ways – the benefits 

of no change when things are going well

• Tackling prejudice or promoting good relations?

• The challenge of securing (enough) good 

evidence – how far should we invest in evaluating 

vs implementing school based interventions?
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